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ABSTRACT

Aim/Purpose The purpose of this paper is to explore the integration of Design Thinking
(DT) into a philosophy course and its impact on student learning and engage-
ment. The problem addressed is the traditional approach to philosophical edu-
cation, which often lacks practical relevance and fails to engage students in
meaningful ways.

Background This paper addresses the problem by introducing DT as a pedagogical tool in
philosophy education, aiming to bridge the gap between abstract philosophical
concepts and practical applications. It explores how DT can transform tradi-
tional philosophical inquiry into an experiential learning process that is engaging
and relevant to contemporary challenges.

Methodology The study employs a hybrid methodology combining case study research and
narrative inquiry. It focuses on a philosophy course at a Manila higher education
institution involving eight students who experienced the DT-integrated curricu-
lum. Data were collected through surveys, in-depth interviews, and analysis of
course documents.

Contribution This paper contributes to the body of knowledge by providing qualitative evi-
dence on the effectiveness of DT in enhancing philosophical education. It high-
lights the potential of DT to foster empathy, enhance creative and critical think-
ing, promote collaborative learning, and address practical challenges in educa-
tional settings.
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Exploring Student Perspectives

Findings DT fosters empathy-driven engagement with philosophical problems. It en-
hances students’ creative and critical thinking abilities. DT promotes collabora-
tive and interdisciplinary learning. The study identifies implementation path-
ways and necessary adaptations for educational transformation.

Recommendations ~ Practitioners are advised to adopt a phased approach to implementing DT in

for Practitioners educational settings, develop comprehensive faculty training programs, and es-
tablish partnerships with industries to provide students with real-world chal-
lenges.

Recommendations  Researchers should explore the broader applicability of DT across different aca-
for Researchers: demic disciplines and investigate the long-term impacts of DT on student learn-
ing outcomes and skill development.

Impact on Society ~ The integration of DT in philosophy education can prepare students to address
complex societal issues, fostering a generation of innovative problem-solvers.
This approach can contribute to societal well-being by promoting empathetic
and inclusive solutions to real-world challenges.

Future Research Future research should focus on the scalability of DT integration across various
educational contexts and its impact on diverse student populations. Studies
could also explore the integration of DT with digital technologies to enhance
remote learning experiences.

Keywords design thinking, philosophy education, narrative case study, educational innova-
tion, student engagement, higher education

INTRODUCTION

Design Thinking (DT) represents an innovative approach in higher education, fundamentally reimag-
ining how students engage with complex real-life challenges. Unlike traditional methods, DT inte-
grates logic, imagination, intuition, and systemic reasoning to generate innovative solutions that are
human-centered and actionable (Aris et al., 2025). Adopting an iterative, empathy-driven process in
DT, students can interact with real-world issues more enthusiastically and meaningfully, cultivating a
mindset of adaptive problem-solving that responds to human and environmental needs.

This DT approach offers particular promise in disciplines like philosophy, where traditional educa-
tion often struggles with practical relevance and student engagement. DT creates a natural bridge be-
tween abstract philosophical concepts and their real-world applications by emphasizing empathy, cre-
ativity, and problem-solving. A Manila-based institution that has pioneered the integration of DT
into philosophy education provides an ideal setting for exploring this innovative pedagogical ap-
proach.

The impact of DT extends beyond individual classrooms, potentially redesigning entire educational
ecosystems by promoting flexibility, interdisciplinary thinking, and responsiveness to contemporary
challenges. It transforms students from passive recipients of knowledge to active, empathetic innova-
tors capable of addressing complex societal problems.

This study examines how DT integration in a philosophy course affects student learning and engage-
ment. Focusing on student perspectives is critical for understanding the practical impact of DT in ad-
dressing key challenges in philosophy education, such as abstractness, disengagement, and lack of
practical relevance. While DT has been widely studied in various educational contexts, its application
in humanities — particularly philosophy — remains underexamined. By exploring students’ experi-
ences, this study aims to provide practical insights into DT’s effectiveness and address existing gaps
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in the literature regarding its application in philosophical pedagogy. The study has the following ob-
jectives:

e To examine how DT enhances students’ capacity to apply philosophical thinking to real-
world challenges, addressing the gap in the literature on D'T’s practical application in philos-
ophy education.

e To identify the challenges and opportunities of integrating DT into philosophy education.

e To assess how DT transforms students’ learning experiences and prepares them for future-
oriented problem-solving, offering insights into diverse educational contexts.

To provide a comprehensive understanding of the integration of DT into philosophy education, this
paper is structured as follows. First, the literature review explores the theoretical foundations of DT,
its cross-disciplinary applications, and its potential impact on philosophy education. Next, the re-
search methodology is detailed, combining case study and narrative inquiry approaches to capture the
institutional context and students’ personal experiences. Following this, the findings are presented
and discussed, highlighting how DT enhances student engagement, creative and critical thinking, and
collaborative learning. Finally, the paper concludes with implications for higher education, practical
recommendations for educators and researchers, and suggestions for future research directions.

LITERATURE REVIEW

THEORETICAL FOUNDATION OF DESIGN THINKING

DT has evolved from its origins in industrial design into a versatile problem-solving framework em-
phasizing empathy, iterative prototyping, and human-centered solutions (Brown, 2008). The theoreti-
cal foundations of DT can be traced back to Herbert Simon’s (1969) The Sciences of the Artificial, which
introduced the concept of design as a way of thinking and problem-solving. Simon’s work laid the
groundwork for understanding design as a process of addressing complex, ill-defined problems — a
concept further developed by Buchanan (1992) in his seminal paper, Wicked Problems in Design Thinfk-
ing. Buchanan expanded on Simon’s ideas by introducing the concept of ‘wicked problems,” which are
complex, ambiguous challenges that lack clear solutions. DT’s iterative and human-centered ap-
proach is particularly well-suited for addressing such problems, making it a valuable framework for
exploring ethical and philosophical dilemmas in education.

DT has emerged as an innovative pedagogical approach in education that fosters creativity, collabora-
tion, and practical problem-solving skills (Kolko, 2018). Its core principles — empathy, iterative prob-
lem-solving, and human-centered design — align closely with the goals of philosophy education, offer-
ing a structured framework for bridging the gap between abstract theories and real-world applications
(Dorst, 2011; Vial, 2015).

DT offers a promising framework for philosophy education, as its principles address several inherent
challenges in traditional philosophy pedagogy. While philosophy education typically emphasizes ab-
stract theories and text-based analysis (Egonsson et al., 2018), DT provides a structured approach
that bridges philosophical abstraction and real-world application. The natural alignhment between
DT’s emphasis on empathy and philosophy’s examination of diverse perspectives creates productive
synergies. By encouraging students to understand different viewpoints deeply, DT fosters a human-
centered approach to philosophical inquiry that enhances the exploration of ethical reasoning and
moral dilemmas.

Moreover, DT’s iterative problem-solving process offers a framework for applying abstract philo-
sophical concepts to real-world challenges. The Empathize, Define, Ideate, Prototype, and Test
phases guide students through connecting philosophical ideas to contemporary issues (Vial, 2015).
This approach enhances critical and creative thinking skills while empowering students to see philos-
ophy as a tool for addressing complex societal problems, such as ethical decision-making in business
or policy design (Geissdoerfer et al., 2016; Roberts et al., 2016). In grounding philosophical inquiry in
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tangible challenges, DT makes the discipline more accessible and engaging for students while pre-
serving its intellectual rigor.

CROSS-DISCIPLINARY APPLICATIONS AND IMPACT

The potential for applying DT to philosophy education is supported by its successful implementation
across numerous disciplines and sectors. In the corporate sphere, companies like Apple and IDEO
have demonstrated DT’s capacity to drive market leadership through anticipatory product develop-
ment and enhanced customer satisfaction (Geissdoerfer et al., 2016; Giacomin, 2014; Matthews &
Wrigley, 2017). Institutions like the Mayo Clinic have leveraged DT to revolutionize patient care sys-
tems through empathy-driven process redesign (Altman et al., 2018; Roberts et al., 2016). Similarly,
DT has been used in the technology sector to bridge the gap between advanced functionality and in-
tuitive user experience, creating solutions that resonate with diverse users (Liedtka, 2015).

This widespread adoption reflects DT’s evolution from a specialized design methodology to a com-
prehensive framework for innovation and problem-solving. As Fry (1999) argues in Defuturing: A New
Design Philosophy, contemporary designers must transcend traditional boundaries to become agents of
change who actively engage with sustainability and systemic complexity. While DT has demonstrated
success in fields like healthcare and technology, its application in education, particularly philosophy,
represents an important frontier for further exploration and development.

CRITICAL DISCOURSE AND EVOLVING PERSPECTIVES ON DESIGN
THINKING

Despite its promising applications, DT’s broad acceptance and use have sparked scholarly debate
about its effectiveness and theoretical foundations. A central issue is the “democratization para-
dox” (Kimbell, 2011), which is the tension between making DT accessible and preserving its depth.
The standardization of DT into toolkits risks oversimplifying complex design processes, potentially
undermining the nuanced expertise developed through professional practice. Similarly, Norman and
Verganti (2014) argue that the emphasis on disruptive innovation in DT may lead organizations to
prioritize novelty over practicality, a critique echoed by Vinsel and Russell (2020), who document
cases where DT-driven innovation resulted in over-complicated solutions to straightforward prob-
lems.

Empirical validation of DT’s impact also presents significant methodological challenges. Norman
and Verganti (2014) highlight the difficulty of establishing clear causal relationships between DT im-
plementation and organizational outcomes, particularly when quantifying inherently qualitative ele-
ments like empathetic understanding or creative innovation. Manzini’s (2016) concept of the “inno-
vation fetish” further critiques DT’s emphasis on disruptive innovation, suggesting that it may lead
organizations to prioritize novelty over practicality. These critiques underscore the need for a bal-
anced approach to DT, ensuring accessibility without sacrificing methodological rigor, particulatly in
specialized educational contexts where learning outcomes must remain the primary focus.

DESIGN THINKING IN EDUCATIONAL CONTEXTS

Addressing these critical perspectives, researchers have examined how DT integration into education
represents a significant pedagogical shift, moving from traditional, passive learning models to dy-
namic, participatory environments where students actively shape their learning experiences (Bala-
krishnan, 2022). This approach redefines how knowledge is created, shared, and applied, fostering
greater student engagement and agency while addressing some of the methodological concerns noted
by critics.

Empirical research highlights DT’s transformative impact across educational levels. Studies by He et
al. (2023) and Yeung and Ng (2024) show that DT enhances student self-efficacy, engagement, and
learning outcomes while promoting critical skills such as empathetic reasoning, collaborative prob-
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lem-solving, and non-linear thinking (Albay & Eisma, 2021; Angheloiu et al., 2020; Baker & Mou-
khliss, 2020). These skills are increasingly essential in modern professional contexts, extending DT’s
benefits beyond academic achievement.

Integrating digital technologies with DT principles has further enriched learning environments, pre-
paring students for technology-driven workplaces (Panke, 2019; Yu et al., 2024). However, challenges
such as institutional resistance, resource constraints, and the need for faculty development remain.
Successful implementations often begin with pilot programs, supported by comprehensive faculty
training and collaborative networks for sharing best practices.

DESIGN THINKING IN HIGHER EDUCATION

Building on these critical perspectives, integrating DT into higher education has become an innova-
tive force in modern pedagogy. As institutions increasingly adopt DT into their curricula, faculty
have observed its significant impact on students’ critical thinking and problem-solving skills. Re-
search consistently shows that DT enhances learning across disciplines and age groups despite chal-
lenges in merging it with traditional methods (Affounech et al., 2020; Albay & Eisma, 2021; Callahan,
2019; Revano & Garcia, 2020).

DT fosters creativity and soft skills (e.g., empathy and teamwork) in digital learning environments
(Dorst, 2019; Sung & Kelley, 2019). Its versatility is evident in its application across diverse fields, in-
cluding management (Dunne & Martin, 2006), hospitality education (Assen et al., 2023), health sci-
ences (Saidi et al., 2020), and engineering (Aris et al., 2025) to architecture (Kroes et al., 2008). For
example, in healthcare education, DT has been used to improve patient care for deaf individuals
through experiential learning (Saidi et al., 2020). This broad applicability highlights D'T’s role in fos-
tering interdisciplinary collaboration and preparing students for diverse career paths.

DESIGN THINKING IN PHILOSOPHY EDUCATION

Building upon the established applications of DT in higher education, a patticularly promising fron-
tier emerges at the intersection of DT and philosophy education. While DT has demonstrated suc-
cess across numerous disciplines (Baricevi¢ & Lui¢, 2023; Wati & Yuniawatika, 2020), its methodol-
ogy continues evolving to equip educators and students for complex 21st-century challenges (Bala-
krishnan, 2022; Gleason & Jaramillo Cherrez, 2021). The documented success in other fields suggests
DT will increasingly shape higher education’s future, particularly by fostering creativity through digi-
tal learning environments (Yeung & Ng, 2024).

However, DT’s integration into philosophy education remains largely unexplored, offering the
unique potential to reshape traditional philosophical pedagogy. This approach effectively bridges the
gap between abstract concepts and practical applications, particularly in ethics and decision-making
(Blay & Espartinez, 2024), addressing several key challenges that have long plagued philosophy in-
struction:

o Abstract Concepts. DT grounds philosophical abstractions in tangible problems through empa-
thy and human-centered approaches, making theories accessible when exploring ethical di-
lemmas.

o DPractical Relevance: Philosophy often struggles to demonstrate real-world value. DT’s iterative
process enables students to apply philosophical frameworks to concrete challenges like ethi-
cal corporate decision-making.

o Text-Heavy Approach: Traditional philosophy relies on reading and analysis. DT introduces
structured brainstorming and prototyping, shifting from passive to active learning.

o Engaging Diverse Learners: D'T’s collaborative nature creates inclusive environments where di-
verse perspectives enrich philosophical discourse.

o Ethical Problem-Solving: DT moves students beyond theoretical discussions to develop actiona-
ble solutions for complex ethical issues.
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Through teamwork and empathy, DT enriches philosophical discourse while providing tools to apply
theories to practical difficulties. Rather than pursuing single lines of reasoning, DT encourages ex-
ploring multiple philosophical perspectives, aligning with comparative philosophy methods while
adding structured techniques (Patel et al., 2024). This approach proves particularly valuable for exam-
ining complex ethical dilemmas and questions of human experience.

CURRENT STATE OF LITERATURE AND RESEARCH GAP

While promising based on the theoretical alignments described above, the intersection of DT and
philosophy education represents an understudied yet potentially transformative pedagogical innova-
tion. Despite DT’s significant impact across various educational disciplines, as documented eatlier, its
specific application in philosophical studies remains notably underexplored. This gap creates uncer-
tainty about such innovations’ effectiveness and leaves questions about DT’s value in developing
core philosophical competencies. Traditional philosophy education, which relies heavily on text-
based analysis and conventional critical thinking methods, often struggles to engage students or
demonstrate practical relevance — precisely the challenges that design-oriented approaches have suc-
cessfully addressed in other fields.

Current research in philosophical pedagogy acknowledges that traditional methods, while rigorous,
frequently fail to maintain student interest or connect theory to real-world applications. This echoes
the broader educational challenges identified in previous sections. Modern educational environments
demand more interactive and application-oriented approaches. As demonstrated through the empiri-
cal studies cited eatlier, DT has proven transformative in other disciplines, suggesting its potential in
philosophy education. This study responds to Egonsson et al.’s (2018) call in Exploring Practical Philos-
ophy: From Action to 1V alues to make philosophy — “an activity characterized by a high level of abstrac-
tion and generality” — more practical and relevant. Egonsson et al. (2018) urge educators to ensure
philosophical inquiry addresses real-world problems rather than remaining confined to academic cit-
cles.

While Vial (2015) integrated philosophical inquiry into design education at the postgraduate level to
help designers question and analyze the human dimensions of their projects beyond practical and
aesthetic considerations, this study takes the opposite approach. Instead of bringing philosophy into
design education, this study applies DT to philosophy education to enhance its practicality, experien-
tial learning, and direct application to real-world challenges. This approach addresses the limitations
of traditional philosophy pedagogy highlighted throughout this review.

Despite DT’s widespread use in fields like business and engineering, as outlined in the cross-discipli-
nary applications section, its integration into philosophy education remains understudied. While DT
has been widely applied in fields like business, healthcare, and STEM education, its application in
philosophy education remains limited. A comprehensive search of academic databases from 2010 to
2025 revealed only two relevant studies — Egonsson et al. (2018) and Vial (2015) — focusing on inte-
grating philosophical thinking into design contexts rather than applying DT methodologies to philos-
ophy education. This highlights a significant gap in the literature and underscores the need for re-
search that explores how DT can enhance philosophy education.

This narrative case study addresses these gaps through several innovative contributions. As the first
narrative case study on DT integration into philosophy education at the higher education level, it of-
fers detailed insights into student experiences with this innovative pedagogical approach. The re-
search responds directly to calls for more practical, engaging strategies for philosophy education
while maintaining academic rigor. It also contributes empirical evidence to evaluate DT’s broader ap-
plicability in humanities education, offering actionable insights for adapting philosophy courses to
contemporary educational needs without compromising their essential characteristics. Finally, it ad-
vances the discourse on interdisciplinary pedagogical approaches in higher education, building upon
the theoretical foundations and practical applications discussed throughout this literature review.
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Despite its widespread adoption in fields like business, healthcare, and technology, the application of
DT in philosophy education remains underexplored. While traditional philosophy pedagogy empha-
sizes abstract theories and text-based analysis, DT offers a human-centered, iterative approach that
bridges the gap between theory and practice. By integrating empathy, creativity, and collaborative
problem-solving, DT has the potential to transform philosophy education, making it more relevant
and engaging for students. This study addresses the existing research gap by exploring how DT can
be effectively integrated into philosophy courses, offering actionable insights for educators and re-
searchers.

RESEARCH QUESTIONS

The primary focus of this research is to explore college students’ perspectives regarding integrating
DT into their philosophy courses. This inquiry aims to understand how students perceive the impact
of DT in their educational experience in their philosophy course. Specifically, the study seeks to as-
certain how DT enhances their philosophy education. It also aims to know the challenges they en-
counter when integrating DT into the study of philosophy. The research questions are the following:

1. How do students experience the integration of Design Thinking as an innovative pedagogical
approach in their philosophy course?

2. In what ways does Design Thinking enhance students’ capacity to apply philosophical thinking
to real-world challenges?

3. How does this educational innovation transform students’ learning experiences and prepare
them for future-oriented problem-solving?

4. What implementation challenges and opportunities emerge when integrating Design Thinking
as an innovative approach in philosophy education?

METHODOLOGY

RESEARCH DESIGN

This study employs a hybrid methodology that integrates case study research with narrative inquiry,
aiming to explore the implementation of DT in a philosophy course at a higher education institution
in Manila. This methodology addresses the study’s specific objectives and research questions. On the
one hand, the case study focuses on the philosophy curriculum’s institutional context, course struc-
ture, and DT implementation. This approach is particularly suited to identifying the challenges and
opportunities of integrating DT into philosophy education (Objective 2 and Research Question 4).
By examining the broader pedagogical framework, the case study provides insights into how DT is
operationalized and the institutional factors that influence its effectiveness.

On the other hand, the narrative inquiry component captures the personal stories and experiences of
students who participated in the DT-integrated philosophy course. This method is tailored to explore
how students experience the integration of DT (Research Question 1), how it enhances their capacity
to apply philosophical thinking to real-world challenges (Research Question 2), and how it trans-
forms their learning experiences and prepares them for future-oriented problem-solving (Research
Question 3 and Objective 3). By focusing on individual narratives, the study gains a detailed and lay-
ered understanding of the subjective impact of DT on students’ learning and engagement.

This hybrid approach provides a comprehensive understanding of the structural and experiential di-
mensions of DT integration, ensuring that the study addresses its objectives and research questions
holistically.

CASE STUDY FRAMEWORK

A case study is a research approach that delves deeply into specific instances or phenomena within
their natural settings. This methodology enables researchers to examine complex situations through a
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detailed, contextual lens, uncovering nuances and relationships that might otherwise remain hidden
in broader research approaches (Feagin et al., 2016; Yin, 2009). By focusing intensively on a bounded
system — whether it’s an individual, organization, program, or event — case studies illuminate the intri-
cate interplay between various factors and circumstances that shape real-world situations. The case
study component of this study serves as the foundation of this research, focusing on the institutional
context, course structure, and the specifics of DT implementation. This method is particulatly suited
for examining complex phenomena within their real-life contexts, providing a detailed understanding
of the institutional and pedagogical frameworks involved. The case study approach facilitates an in-
depth exploration of how DT is integrated into the philosophy curriculum, assessing its effectiveness
and identifying challenges and opportunities.

NARRATIVE INQUIRY

Complementing the case study approach, narrative inquiry was employed to collect and interpret per-
sonal stories that reveal how individuals experience and understand the world (Clandinin, 2006). This
method captured detailed student experiences and reflections from the DT-integrated philosophy
course, providing rich qualitative data highlighting participants’ subjective perceptions.

By emphasizing lived experiences, narrative inquiry offered insights into how students perceived and
interacted with the DT-based pedagogical approaches, adding contextual depth to the broader case
study findings. This method revealed how theoretical applications of DT translated into practical,
everyday student experiences, enhancing the study’s relevance to real-world educational settings.

Data collection occurred in August 2022 through online surveys, semi-structured interviews with
eight participants, and analysis of course documents. The data underwent thematic analysis using de-
ductive coding (based on predefined themes from literature) and inductive coding (themes emerging
from the data), following Braun and Clarke’s (20006) established methodology.

PARTICIPANTS

The participants for this study were carefully selected from a group of college students enrolled in a
philosophy course during the second and third terms of the 2022-2023 academic year, all of whom
had firsthand experience with DT in a digital learning environment. The narrative inquiry was de-
signed to explore their personal stories and detailed experiences with DT. It aimed to provide in-
sights into how this pedagogical tool influenced their learning and thinking processes in philosophy.

An initial survey was distributed among 875 students across 25 philosophy class sections during the
specified terms to begin the selection process. From this group, 151 students responded, providing
detailed viewpoints on using DT in their classes. Eight participants were chosen from the respond-
ents for in-depth interviews to probe the students’ reflective and subjective experiences with DT, ex-
ploring its impact on their learning experiences within the philosophy course.

The decision to focus on eight participants was intentional and aligned with the goals of narrative in-
quiry, which prioritizes depth over breadth. By selecting a smaller, purposive sample, the study aimed
to capture rich, detailed, and contextually grounded insights into how students experienced the inte-
gration of DT into their philosophy education. This approach allowed for a nuanced exploration of
individual narratives, which would have been difficult to achieve with a larger sample. While the
small sample size may limit the generalizability of the findings, it provided the opportunity to delve
deeply into the participants’ transformations and reflective experiences, offering valuable qualitative
insights that inform future research and practice.

The participants were selected through purposive sampling to capture diverse perspectives and expe-
riences (Table 1). The criteria for choosing these eight participants included demographic factors
such as gender, academic performance, and diversity in thought and background to ensure a broad
spectrum of perspectives. Also, in selecting students, the study aimed to include students who
demonstrated a particulatly reflective or insightful response in the initial survey, suggesting a deeper
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engagement with DT. This strategic choice of participants was intended to ensure a balanced repre-
sentation of the course demographic and facilitate a comprehensive understanding of the diverse
ways DT can influence philosophical inquiry and critical thinking in an academic setting. Each partic-
ipant served as a crucial narrator in the research, providing unique insights into the integration of DT

in philosophical education.

Table 1. Demographics of the 151 students

School SDA SMIT SHRIM SDG Full sample

Data n % n % n % n % n %
Gender

Male 48 32 15 9 8 5 3 2 74 49

Female 58 38 6 4 11 7 2 1 77 51
Year level

1st 57 38 19 13 17 11 3 2 96 64

2nd 29 19 2 1 1 6 1 6 33 22

3rd 12 8 0 0 1 6 1 6 14 9

4th 8 5 0 0 0 0 0 0 8 5
Creativity level

Designer 81 54 9 6 3 4 1 0 95 62

Non-designer 25 17 13 8 16 11 2 3 56 38

Note. This table represents the demographics of the participants representing all four schools of the
college, with 106 participants from the School of Design and Arts (SDA), 21 from the School of
Management and Information Technology (SMIT), 19 from the School of Hotel, Restaurant and In-
stitution Management (SHRIM), and five from the School of Diplomacy and Governance (SDG).

The survey participants represent a balanced gender distribution of 49% males and 51% females. Re-
garding their academic standing, the majority are first-year students, accounting for 64% of respond-
ents. This is followed by second-year students at 22%, third-year students at 9%, and fourth-year stu-
dents at 5%. This distribution is expected as the philosophy course is primarily offered to first-year

students in their initial year of college.

Table 2 presents the demographic data of eight participants, evenly split by gender (four males and
four females), with ages ranging from 19 to 21 (mostly 20 years old). Two participants were from the
School of Design and Arts (SDA) — one designer and one non-designer. Two were non-designers
from the School of Management and Information Technology (SMIT). Two of them studied at the
School of Hotel, Restaurant, and Institution Management (SHRIM), both of whom are designers.
The remaining two were designers from the School of Digital Governance (SDG). This resulted in a
balanced mix, with half identified as designers and half as non-designers.

Participants were categorized as ‘designers’ if enrolled in design-related courses (e.g., SDA) and ‘non-
designers’ if enrolled in non-design-related courses (e.g., SMIT, SHRIM, or SDG). This categoriza-
tion allowed the study to explore how students from different academic backgrounds engage with
DT in a philosophy course, ensuring diverse perspectives and experiences. This approach allowed the
study to explore how students from different academic backgrounds engage with DT in a philosophy
course, ensuring diverse perspectives and experiences. By comparing the responses of designers and
non-designers, the study aimed to identify whether prior exposure to DT influenced students’ ability
to apply DT principles in a philosophical context.
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Table 2. Demographics of the eight students

Name Gender Age Year level Course Creativity level
S1 Female 20 Ist SDA Designer
S2 Male 21 2nd SMIT Non-designer
S3 Female 20 Ist SHRIM Designer
S4 Male 19 1st SDG Designer
S5 Female 20 Ist SDA Non-designer
S6 Male 21 2nd SMIT Non-designer
S7 Female 20 1st SHRIM Designer
S8 Male 19 Ist SDG Designer

Note: This table provides a snapshot of the diverse backgrounds and characteristics of the partici-
pants, which can influence their experiences and perspectives in the study related to the use of DT in
their philosophy course.

However, it is important to note that this categorization has limitations. For example, some non-
designers may have had prior exposure to DT through extracurricular activities or personal interests,
and the study did not account for variations in the depth of DT exposure among designers. Future
studies could consider alternative categorizations, such as measuring students’ prior exposure to DT
through a pre-course survey, to provide a more nuanced understanding of how prior knowledge
influences students’ engagement with DT in a philosophy course.

DATA GATHERING TECHNIQUES

The data collection process utilized a multi-method approach to ensure a comprehensive understand-
ing of the integration of DT in a philosophy course. Online surveys were conducted initially to col-
lect quantitative and qualitative data on student perceptions and experiences with DT in their philos-
ophy course. These surveys were administered during the first two weeks of August 2022 and aimed
to gather initial insights that would inform the more detailed phases of the study.

Building upon these preliminary survey findings, the study moved to its main data collection phase,
which involved in-depth, semi-structured interviews with eight carefully selected students. Develop-
ing the interview protocol was a critical step, informed by insights from initial surveys, preliminary
group discussions with students, and a thorough literature review on DT’s educational implications.
These inputs helped tailor the interview questions to address specific aspects of DT implementation,
ensuring the interviews yield deep, actionable insights.

To ensure methodological rigor, the interview protocol was pilot-tested with a small group of stu-
dents not part of the main study to verify the questions’ relevance, clarity, and appropriate pacing,
Valuable feedback from these initial interviews was then used to refine the protocol, improving its
effectiveness for the main study. It should be noted that data from the pilot interviews were not in-
cluded in the final analysis to maintain the integrity of the research.

With the refined protocol in hand, eight selected participants were interviewed. Each interview lasted
approximately 60 minutes and was conducted in a semi-structured format that balanced consistency
with flexibility. Participants were invited to share their narratives, reflections, and insights about their
experiences with DT in the philosophy course. These in-depth conversations created space for par-
ticipants to make sense of their experiences, leading to meaningful moments of reflection and realiza-
tion.

The research process continued systematically after each interview, as the content was transcribed
and thoroughly reviewed to identify emergent themes and areas requiring further exploration. In-
sights gained from early interviews informed subsequent ones, ensuring a dynamic and responsive
approach to data collection. The final interview protocol addressed key aspects of the student’s en-
gagement with DT, including challenges faced during the course, creative solutions developed

10
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through DT, and collaborative dynamics encountered in group activities. This structured yet adapta-
ble approach ensured that each interview remained focused and constructive while allowing space to
explore unexpected insights.

To complement the rich narrative data from participants, a thorough analysis of course documents,
including syllabi, lesson plans, and student projects, was conducted. These materials provided essen-
tial contextual information for understanding the formal structure and pedagogical intentions behind
integrating DT, thus triangulating the data and strengthening the validity of the findings from partici-
pant interviews.

DATA ANALYSIS

The data analysis process involved moving between the broader case study perspective and the indi-
vidual narratives. A thematic analysis identified recutring patterns and themes across all data sources.
Concurrently, close attention was paid to each participant’s unique stories and experiences, consider-
ing how these individual accounts fit into the larger picture of DT integration.

Ethical considerations were prioritized throughout the research process. All participants provided in-
formed consent, and their privacy was protected through the use of pseudonyms. Participants were
also invited to review and comment on their narrative accounts to ensure accurate representation of
their voices.

Several strategies were employed to enhance the trustworthiness of the findings. Data sources were
triangulated, and surveys, interviews, and document insights were compared. Member checking was
conducted, with participants reviewing the interpretations of their narratives. Furthermore, peer de-
briefing sessions with colleagues not involved in the study were held to challenge assumptions and
interpretations.

RESULTS

As a hub of innovation, this institution in Manila has introduced a pioneering method of teaching
philosophy at the college level to enhance academic relevance and stimulate intellectual engagement
among students. Philosophy, an undergraduate course at this higher education institution in the Phil-
ippines, is recognized for its intellectual rigor, requiring extensive critical analysis and dense reading.
The advent of the COVID-19 pandemic necessitated a shift in instructional methods. In 2020, DT
was adopted as a pedagogical tool, with faculty members receiving ongoing training in its application
within the course framework. DT was integrated as a core instructional strategy to enhance academic
relevance and stimulate intellectual engagement. Despite the introduction of DT, students are still ex-
pected to engage in the rigorous intellectual exercise of crafting well-supported arguments drawing
from diverse philosophical perspectives. The course was delivered entirely online.

CASE STUDY: WHY DESIGN THINKING IN PHILOSOPHY

Exploring the integration of DT within philosophy education has introduced a new perspective in
their collective approach to teaching. What if the instruction could help students move beyond the
traditional barriers set by heavy critical analysis? Imagine if teaching methods could open new ways
of thinking when participants feel stuck. Consider creating educational experiences that engage stu-
dents and encourage them to think creatively, helping them find new solutions where they previously
saw none. This approach could change how participants interact with philosophical concepts, pro-
moting a more active and engaging way to think critically.

By incorporating DT into philosophy education, the Philosophy Department of this higher institu-
tion aimed to create a learning environment that supports and develops their students’ creative and
critical thinking skills, preparing them to address complex issues effectively. The integration of DT
into the philosophy course followed a structured approach, mirroring the phases of DT itself.
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Empathize

Empathizing means understanding the users’ needs and problems through observation and engage-
ment. In the Empathize phase, the philosophy professors of this institution dedicated themselves to
gaining a deep understanding of the student’s experiences, needs, and challenges within the philoso-
phy course. Detailed interviews and comprehensive surveys were conducted to gather direct input
from students about their experiences, struggles, and expectations concerning the course. Using the
data gathered, empathy maps were created to visualize and analyze students’ needs, thoughts, feel-
ings, and pain points regarding the course.

Define

Building on insights from the Empathize phase, the Define stage articulates the core problems that
need to be addressed. This phase focused on pinpointing the specific educational challenges — the
“wicked problems” — that needed addressing within the philosophy course. The insights from the
empathy maps and other data sources were synthesized to define the core challenges in a clear and
actionable manner. This synthesis involved identifying common patterns and themes across different
student experiences. Clear and concise problem statements were formulated to articulate the chal-
lenges identified. These statements served as a guide for developing solutions and were crafted to en-
capsulate the essence of the student’s struggles and needs. The defined problems and goals were
shared with all stakeholders for validation and alignment. This step ensured that the course redesign
efforts were supported and understood across the board, setting a solid foundation for the ideation
and development phases that followed. By meticulously carrying out the Empathize and Define phases,
the faculty ensured that the redesign of the philosophy course was deeply rooted in the actual needs
and challenges of the students, paving the way for creative and effective solutions in the subsequent
phases of the DT process.

Ideate

The Ideation phase involved creative and critical thinking to solve the identified challenges. Faculty
brainstormed and designed a 14-week module structure culminating in a final DT project showcasing
students’ creativity, design skills, and empathy. A comprehensive Learning Pack was also proposed,
including all necessary resources to facilitate the delivery of the philosophy course, such as modules,
PowerPoint slides, video lectures, and a progress-tracking system enhanced by digital badges to moti-
vate and visually track student progress through the course. Following the insights gained during the
Empathize phase, the Ideate phase involved generating creative solutions to address the identified chal-
lenges. This phase was characterized by collaborative brainstorming and critical thinking. Faculty
members participated in multiple brainstorming sessions, using techniques like mind mapping,
sketching, and 3D printing to generate various ideas. Workshops were organized where faculty col-
laborated to refine ideas and explore how they could be practically implemented in the course struc-
ture. Preliminary ideas were presented to a small group of students and peer faculty for initial feed-
back, ensuring that the ideas were aligned with student needs and educational goals.

Prototype

In the Prototype phase, the proposed solutions from the Ideate phase were translated into a tangible
course design. Prototyping is creating preliminary versions of products or solutions. This involved
the creation of a detailed Learning Pack, methodically developed by two leading faculty members
who received a grant from the institution to develop the learning pack. The Learning Pack included a
variety of educational tools designed to enhance the learning experience. Each of the 14-week mod-
ules was outlined with specific learning objectives, readings, and interactive activities that align with
the DT principles. Comprehensive digital resources, such as PowerPoint slides, video lectures, and
case studies, were prepared to support the content delivery and facilitate a deeper understanding of
philosophical concepts through the lens of DT. An innovative progress-tracking system was inte-
grated, utilizing digital badges to visually represent student achievements and milestones throughout
the course. This Learning Pack was then subjected to a rigorous community review process involving
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other faculty members, educational designers, and selected student representatives. Their feedback
was crucial in assessing the practicality and effectiveness of the course design, ensuring it met the di-
verse needs of all students.

Iterate

To iterate means to refine and improve the prototypes based on feedback. During the I#erate phase,
the course design underwent multiple iterations based on the comprehensive feedback gathered dur-
ing the community review. This iterative process was essential for refining the educational materials
and approach, ensuring that each course element was optimized for student engagement and learning
outcomes. Adjustments were made to the course structure, content, and digital resources based on
specific suggestions from the review process. This included enhancing the interactivity of online
modules, improving the clarity of instructional videos, and adding more real-life examples to illustrate
philosophical theories. The course was pilot-tested for one year in 12 philosophy classes to gauge stu-
dent reactions and learning outcomes. This step was crucial for making real-time adjustments before
the full launch. After thorough testing and refinement, final adjustments were made to the course
structure. Special attention was given to ensuring the course was accessible to all students, including
those with disabilities, by adhering to accessibility standards and incorporating inclusive design prin-
ciples.

As the course design was finalized, the materials were uploaded to the institution’s Learning Manage-
ment System (LMS) named BigSky, which supports a sandbox environment that allows for further
development and testing of the course without student visibility. This environment ensured that all
aspects of the course were fully functional and ready for student engagement. The course was then
rolled out, ready to offer a novel, engaging, and effective learning experience in philosophy shaped by
the principles of DT.

OUTCOMES AND INNOVATIONS

The redesigned philosophy course began in 2022-2023, with eleven faculty members utilizing the
new materials. Faculty retained the flexibility to adapt the content as needed, ensuring continuous im-
provement and relevance. BigSky’s interactive features facilitate a “design transaction” (Schon, 1992),
promoting a collaborative learning environment where students and teachers benefit mutually from
shared insights. The course has also included a series of webinars where students present their final
design projects to address societal issues. Some of these projects have gained international recogni-
tion, won awards, and highlighted the global applicability and impact of the students’ work.

The successful implementation of DT in the philosophy course has revitalized the teaching of philos-
ophy and equipped students with essential skills in creativity, problem-solving, and empathy. This ap-
proach serves as a model for other departments and institutions aiming to integrate innovative teach-
ing methods that prepare students for complex real-world challenges. The Philosophy Learning Pack
developed through this process supported faculty across the institution in adopting DT in their
teaching practices, further extending the impact of this initiative.

Feedback-driven refinements, based on surveys and interviews with students, faculty, and designers,
have significantly enhanced the course’s effectiveness and relevance. These iterative adjustments,
aligning with evolving educational needs and institutional goals, underscore the dynamic nature of
DT in responding to the educational community’s needs.

The case study outlined above showed the creative integration of DT into the philosophy curriculum
at this Manila-based institution. This innovative approach, initiated in response to the challenges
posed by the COVID-19 pandemic, has redefined the educational landscape, making philosophy
more interactive and less monotonous, more pertinent and less insipid, more captivating and less
dreary, infusing new vigor into a subject that can sometimes be traditionally perceived as “uninspit-
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ing.” The structured phases of DT — Empathize, Define, Ideate, Prototype, and Iterate — have sys-
tematically addressed the unique educational challenges within the philosophy course, leading to a
redesigned curriculum that made philosophy more engaging and less intimidating.

As the course design was finalized and implemented, the Philosophy Department witnessed a signifi-
cant shift in the teaching and learning dynamics. BigSky facilitated a seamless transition to a more in-
teractive and student-centered learning environment. This platform supported the new educational
strategies embedded in the DT framework, allowing for continuous refinement and adaptation based
on real-time feedback. The outcomes of this initiative have been promising, with faculty members
and students experiencing a more collaborative and engaging educational process. Notably, the re-
vised course design facilitated the development of iterated prototypes into tangible projects, such as
videos, which garnered international acclaim by winning competitions. This success highlighted the
global relevance and impact of the student projects and significantly enhanced the institution’s repu-
tation on the world stage.

While the case study provides a comprehensive overview of the structural and pedagogical changes
within the philosophy course, it is equally important to examine the personal experiences and percep-
tions of the students directly involved. This is where narrative inquiry comes into play, offering a lens
through which individual stories and subjective experiences can be explored. Narrative inquiry allows
for a nuanced understanding of how the integration of DT has impacted the learning experiences
within the philosophy course.

NARRATIVE INQUIRY: STUDENTS’ INDIVIDUAL STORIES AND EXPERIENCES

As DT is a relatively new pedagogical tool in this context, its introduction presents both opportuni-
ties and challenges. The narrative inquiry focused on capturing students’ voices from this institution,
shedding light on their personal experiences through the transformed educational model. This ap-
proach is particularly crucial for understanding the adaptation process and the meaning that students
ascribed to their experiences with DT in Philosophy. By examining these personal narratives, the
study aims to provide deeper insights into the effectiveness and reception of DT as a learning strat-
egy, enriching the broader case study with lived experiences and individual reflections.

Building on the detailed case study of the integration of DT in the philosophy course, four global
themes were identified, capturing the core insights and outcomes of this pedagogical innovation (Ta-
ble 3). These three themes are (1) fostering genuine engagement, (2) enhancing creative and critical
thinking, and (3) promoting collaborative learning. Hach theme is further divided into organizing and
basic themes, which are supported by specific coded segments from the data collected. These themes
collectively highlight the impact of DT on students’ learning experiences and the challenges encoun-
tered during its implementation. Below, these global themes are presented, providing a structured
overview of how DT has reshaped educational practices and student engagement in the philosophy
course.

Table 3. Thematic analysis from global themes to coded segments

Global Otrganizin Basic
g g Coded segment
themes themes themes
. “Design Thinking represents critical thinking by ad-
Fostering Empathy- Human- s g rep [eing by
. . dressing societal challenges and enhancing user engage-
genuine driven centered . .
enoacement enoavement | anproach | T and appeal. It stands unparalleled in preparing
528 538 PP students for future learning landscapes.” (S1)
“Being able to empathize and actually recognize those
.| around you is a great feeling and is quite enjoyable con-
Perspective-| . . . youlsagr , & 4 Joyab'e.
cakin sidering that it means you’re connecting to something,
& may you be a part of it in the first place or not. It’s re-
warding because it gives awareness, and at the same
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Global
themes

Organizing
themes

Basic
themes

Coded segment

time makes you understand, in a deeper sense, some
things that are mostly overlooked.” (83)

Practical
application

Real-world
relevance

“Philosophy exemplifies a subject that transcends tradi-
tional learning by integrating real-life challenges and so-
lutions, making learning deeply relevant and impact-

ful.” (S5)

“The DT process helped me see philosophy not just as
abstract ideas but as tools to solve real problems. It
made me feel more connected to the material and to
my classmates.” (54)

Enhancing
creative and

critical thinking

Learner-
centered
approach

Active
engagement

“Design Thinking immerses students in topics, foster-
ing a challenging yet productive interaction that en-
hances both engagement and understanding.” (82)

Multi-dimen-
sional think-

ing

Innovative
problem-
solving

“Design Thinking provides valuable insights into effec-
tive learning by addressing broad societal, national, and
global challenges.” (S6)

“This approach elevates students’ critical and creative
thinking to a multi-dimensional experience.” (54)

Promoting
collaborative
learning

Interdiscipli-
nary connec-
tions

Collective
creativity

“Collaborative projects align students on similar intel-
lectual paths, enhancing collective creativity and prob-
lem-solving.” (S7)

“Working with my professor and classmates helped me
see how to turn abstract theoretical discussions into
structured design challenges without losing philosophi-
cal depth.” (S8)

“Working in teams during the DT projects allowed us
to combine different perspectives and come up with
creative solutions that none of us could have devel-
oped alone.” (§7)

Inclusive
design for
learning

Inclusive
approach

“Students doing philosophy often recognize it as the
optimal model for comprehensive, integrated learning.”

S1)

Digital
readiness

“Design Thinking is poised to revolutionize digital
learning, offering a format that transcends physical
boundaries and fosters independent, innovative think-

ing.” (S2)

“Design Thinking is effective in creating engaging, stu-
dent-centered educational experiences online.” (§5)

Addressing

implementation

challenges

Adaptation
to online
learning

Student-
centered
approach

“Adapting to online learning environments can be chal-
lenging due to issues like isolation, lack of motivation,
time management difficulties, and technical problems.
These challenges require innovative solutions to ensure
effective learning.” (S5)

“The online platform was great for collaboration, but
there were times when technical issues made it hard to
access materials or work on group projects.” (§7)
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Global Organizing Basic
themes themes themes Coded segment
“At first, I wasn’t sure how Design Thinking fits into a
philosophy course. It felt very different from what I
was used to. But as we went through the process, 1
. . started to see how it could help us think more crea-
Pa.radlgm Resistance tively about philosophical problems.” (S2)
shift to change . . .
“It was hard, at first, to see how philosophical theories
could be applied to real-world problems. The DT pro-
cess helped me make those connections, but it took
time to adjust to this new way of thinking.” (54)
. “The DT projects were really engaging, but they also
Time con- . ) .
. required a lot of time and effort. It was sometimes hard
straints and . .
to keep up with the workload, especially when we had
workload . »
other assignments and exams.” (S6)

Note. This table provides the thematic analysis from global themes to coded segments derived from
the data collected from the survey and in-depth interviews conducted with the students from August
15 to August 30, 2022.

Implementation Challenges

While integrating DT into the philosophy course yielded significant benefits, it was not without its
challenges. These challenges highlight the complexities of adopting an innovative pedagogical ap-
proach in a traditionally heavily text-based and abstract discipline like philosophy. Table 4 indicates
the key challenges encountered during the implementation process, supported by student reflections

and specific examples.

Table 4. Key challenges encountered by the students

Challenge

Student quotes

Adapting to online
learning

“Adapting to online learning environments can be challenging due to issues
like isolation, lack of motivation, time management difficulties, and technical

problems.” (S5)

“The online platform was great for collaboration, but there were times when
technical issues made it hard to access materials or work on group pro-
jects.” (S7)

Balancing abstract
theory with practical
application

“It was hard, at first, to see how philosophical theories could be applied to
real-world problems. The DT process helped me make those connections,
but it took time to adjust to this new way of thinking.” (S4)

Time constraints
and workload

“The DT projects were really engaging, but they also required a lot of time
and effort. It was sometimes hard to keep up with the workload, especially
when we had other assignments and exams.” (S0)

Resistance to
change

“At first, I wasn’t sure how Design Thinking fits into a philosophy course. It
felt very different from what I was used to. But as we went through the pro-
cess, I started to see how it could help us think more creatively about philo-
sophical problems.” (S2)

Note: The key challenges are derived from the students’ narratives.
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DISCUSSION

Integrating DT into the philosophy curriculum at a Manila-based institution has profoundly reshaped
the educational experience, offering an innovative pedagogical approach that bridges abstract philo-
sophical concepts with real-world applications. Through the narratives of eight students, this study
clarifies how DT fosters genuine engagement, enhances creative and critical thinking, promotes col-
laborative learning, and addresses implementation challenges. These findings not only align with the
research objectives but also provide actionable insights for educators and institutions seeking to in-
novate their teaching practices.

FOSTERING GENUINE ENGAGEMENT

Integrating DT into the philosophy course has made learning more engaging and personally relevant
for students. By emphasizing empathy and human-centered design, DT allowed students to connect
deeply with philosophical concepts, transforming their learning experience from passive absorption
to active participation. For example, S1 noted, “Design thinking represents critical thinking by addressing soci-
etal challenges and enbancing nser engagement and appeal.” This highlights how DT shifts the focus from ab-
stract theories to real-world relevance, making philosophy more accessible and impactful.

The Empathize phase of DT played a crucial role in this transformation. Through detailed inter-
views, surveys, and observations, faculty gained a deep understanding of students’ needs and chal-
lenges, leading to a course design that actively encouraged meaningful engagement. S3 reflected on
this shift, stating, “Bedng able to empathize and actually recognize those around you is a great feeling ... 1t’s reward-
ing because it gives awareness and makes you understand, in a deeper sense, things that are mostly overlooked.” This
empathetic approach enriched students’ understanding of philosophical concepts and increased their
motivation and satisfaction with the learning process.

Moreover, the practical application of DT made philosophical studies more relevant to students’
lives. S5 emphasized that “Philosophy exemplifies a subject that transcends traditional learning by integrating real-
life challenges and solutions, making learning deeply relevant and impactful.” By applying philosophical theories
to real-world problems, students saw the value of philosophy in addressing contemporary issues, fur-
ther enhancing their engagement and commitment to learning.

ENHANCING CREATIVE AND CRITICAL THINKING

DT has significantly enhanced students’ creative and critical thinking abilities by providing a struc-
tured framework for addressing complex philosophical challenges. The iterative nature of DT — em-
pathize, define, ideate, prototype, and iterate — encouraged students to think multi-dimensionally and
explore diverse perspectives. For instance, S4 described how DT “elevates students’ critical and creative
thinking to a multi-dimensional experience,” highlighting the shift from traditional text-based analysis to
dynamic, design-oriented approaches.

The Ideate and Prototype phases were particularly transformative, as students collaborated to de-
velop innovative solutions to philosophical problems. S6 noted, “Design thinking provides valuable insights
into effective learning by addressing broad societal, national, and global challenges.” This demonstrates how DT
deepens students’ understanding of philosophical theories and equips them with the tools to develop
actionable solutions to real-world issues.

Furthermore, the learner-centered approach of DT fostered active engagement and intellectual curi-
osity. S2 shared, “Design thinking immerses students in topics, fostering a challenging yet productive interaction that
enhances engagement and understanding.” This active engagement is crucial for developing a robust analyti-
cal mindset and preparing students to tackle complex problems in their future careers.

PROMOTING COLLABORATIVE LEARNING

Implementing DT fostered a collaborative learning environment where students could share insights
and collaborate on interdisciplinary projects. This was particularly evident in the Ideate phase, where
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collaborative brainstorming sessions and workshops played a crucial role. S7 highlighted the benefits
of this approach, stating, “Collaborative projects align students on similar intellectual paths, enbancing collective
creativity and problem-solving.” This collaborative approach deepened students’ understanding of philo-
sophical concepts and built essential soft skills such as teamwork, communication, and cross-discipli-
nary thinking.

The Inclusive Design for Learning principles embedded in DT further enhanced collaboration by en-
suring that all students could participate fully regardless of their backgrounds or abilities. S1 men-
tioned that “Students doing philosophy often recognize it as the optimal model for comprebensive, integrated learning,”
underscoring how inclusivity fosters a more supportive and dynamic learning environment. Further,
integrating digital tools and platforms, such as the BigS4&y LMS, facilitated collaboration beyond phys-
ical classroom boundaries, preparing students for the digital future. S2 reflected on this, “Design think-
ing is poised to revolutionize digital learning, offering a format that transcends physical boundaries and fosters independ-
ent, innovative thinking.”

ADDRESSING IMPLEMENTATION CHALLENGES AND OPPORTUNITIES

While integrating DT into the philosophy curriculum has been game-changing, implementation has
faced several challenges. The approach to addressing these challenges revealed the following key op-
portunities.

Online learning adaptation

Maintaining DT’s interactive and collaborative aspects in virtual environments was a significant chal-
lenge. S5 noted, “Design thinking is effective in creating engaging, student-centered educational experiences online,”

but this required robust technological support. These findings align with pandemic-era remote learn-
ing studies emphasizing the need for strong technological infrastructure (Affouneh et al., 2020). Suc-
cessful implementation demands institutional support structures such as dedicated DT labs or inno-

vation hubs.

Bridging theory and practice
Some students struggled to connect abstract philosophical concepts with real-world applications.
This challenge echoes research on DT in humanities education, highlighting the theory-practice gap

(Vial, 2015). Implementing structured scaffolding with concrete examples proved essential for help-
ing students make these connections.

Time management concerns

DT’s iterative nature required significant time commitment from students. This suggests the need for
careful pacing and workload management, potentially integrating DT into smaller, more manageable
modules to prevent overwhelming students.

Overcoming initial skepticism

Student resistance to new pedagogical approaches required clear communication about DT’s goals
and benefits. This aligns with studies on educational change resistance emphasizing the faculty’s role
in fostering an innovation culture (Panke, 2019). Faculty training and institutional support proved
crucial for successful adoption.

The challenges encountered align with the broader literature on integrating DT in education (Brown,
2008; Kolko, 2018). Despite difficulties, DT integration offered significant educational innovation
opportunities. The findings suggest that a phased implementation strategy, supported by faculty
training and institutional partnerships, can help overcome these challenges while maximizing DT’s
benefits in fostering interdisciplinary collaboration and inclusive learning environments.
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IMPLICATIONS FOR HIGHER EDUCATION

DT is a powerful pedagogical tool for effective teaching, as demonstrated by the scientific insights
from this study into how students learn best. Understanding students’ perspectives on using DT,
particularly in a philosophy course, can inform the conceptualization of curriculum design and the
delivery of instruction, ultimately improving the student learning experience in the post-pandemic
world. This research uses DT as a lens to reimagine digital learning environments, drawing on the
DT problem-solving method to enhance student learning. Introducing DT into the curriculum can
inspire instructional designers and technologists to create engaging, 21st-century learning experiences
that future-proof institutions in an increasingly digital and interconnected world (Lynch et al., 2021).

BROADER IMPLICATIONS FOR HUMANITIES EDUCATION

The findings of this study have significant implications beyond philosophy education, particularly for
other disciplines in the humanities that face similar challenges of abstractness, text-heavy approaches,
and student engagement. The integration of DT into philosophy education offers a model that could
be adapted to fields such as literature, history, and sociology, where applying theoretical concepts to
real-world problems is often underemphasized.

Literature

In literature courses, DT could help students connect literary theories and texts to contemporary so-
cial issues. For example, students could use the Empathize phase to explore how characters’ experi-
ences reflect real-world challenges, such as social inequality or identity struggles. The Ideate and Pro-
totype phases could then be used to develop creative projects, such as multimedia presentations or
community workshops, that apply literary insights to address these issues.

History

In history education, DT could encourage students to move beyond memorizing dates and events to
understanding the human experiences behind historical phenomena. The Empathize phase could in-
volve exploring primaty sources to understand the perspectives of historical figures. In contrast, the
Ideate phase could involve designing solutions to historical problems, such as creating policy pro-
posals or public history projects that address unresolved historical injustices.

Sociology

In sociology, DT could help students apply sociological theories to real-wotld social problems. For
example, the Define phase could involve identifying a specific social issue, such as urban poverty or
gender inequality, and the Prototype phase could involve developing actionable solutions, such as
community programs or advocacy campaigns. This approach would make sociological concepts more
tangible and relevant to students’ lives.

CHALLENGES AND OPPORTUNITIES ACROSS DISCIPLINES

While the potential for DT in the humanities is significant, the challenges identified in this study —
such as adapting to online learning, balancing theory with practice, and managing time constraints —
are likely to be relevant across disciplines. The shift to online education, accelerated by the COVID-
19 pandemic, has highlichted the need for innovative pedagogical approaches that maintain engage-
ment in virtual environments. The strategies developed in this study, such as using digital tools for
collaboration and prototyping, could be valuable adaptations for other humanities disciplines facing
similar challenges in remote learning contexts.

Beyond online adaptation, many humanities disciplines struggle to demonstrate their content’s
practical relevance to students and stakeholders. The DT framework offers a promising solution by
providing a structured methodology to bridge this gap, encouraging students to apply theoretical
knowledge to real-world challenges. This theory-practice integration represents a significant
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opportunity for humanities education to demonstrate its contemporary relevance while maintaining
its intellectual depth and critical perspective.

However, the implementation of DT is not without its practical challenges. The iterative nature of
Design Thinking requires significant time and effort, which could be particularly demanding in disci-
plines with heavy reading and writing requirements typical of humanities courses. Despite these time
management concerns, the evidence suggests that the benefits of enhanced student engagement and
practical application may ultimately outweigh these challenges. When thoughtfully integrated into
curriculum design, DT can create more meaningful learning experiences that connect traditional hu-
manities content with contemporary problem-solving approaches, potentially transforming how stu-
dents perceive and engage with humanistic inquiry across various fields.

INSTITUTIONAL SUPPORT AND FACULTY TRAINING

The successful integration of DT into humanities education will require institutional support and fac-
ulty training. Institutions should consider establishing DT labs or innovation hubs that provide re-
sources and mentorship for faculty and students. Faculty training programs should also be developed
to help educators adapt DT methodologies to their specific disciplines, ensuring that the approach is
effective and contextually sensitive.

FAR-REACHING IMPLICATIONS FOR HIGHER EDUCATION

The findings of this research have far-reaching implications for higher education. First, it addresses
the persistent challenge of demonstrating philosophy’s relevance in an increasingly pragmatic aca-
demic landscape. Second, it equips students with a dual toolkit of critical thinking and creative prob-
lem-solving — skills essential for navigating contemporary global challenges. Finally, this approach
suggests a new direction for philosophical education that preserves the discipline’s intellectual depth
while expanding its practical impact. These findings can help school administrators, educational de-
sign thinkers, key decision-makers, and educators understand DT’s relevant roles in setting policies
on technology integration and curriculum reforms in higher education.

This research also has implications for researchers in higher education looking for frontiers and tra-
jectories to support future investigations on DT in the curriculum. By exploring how DT can be
adapted to other humanities disciplines, such as literature, history, and sociology, educators can de-
velop a more comprehensive understanding of its potential to transform higher education. This area
is worth considering if we want digital learning to remain relevant and impactful in the post-pan-
demic world.

In this study, I have presented why DT is compelling and engaging, why faculty should integrate
well-designed learning and teaching in the classroom, and what future digital learning research trajec-
tories are available. By extending the application of DT beyond philosophy to other humanities disci-
plines, we can create a more dynamic, relevant, and future-ready educational experience for students
across higher education.

CONCLUSION

This narrative case study demonstrates the transformative potential of integrating DT into philoso-
phy education. By examining eight undergraduate students’ experiences at a Manila-based institution,
we show how DT creates a powerful bridge between abstract philosophical theories and practical so-
lutions, making learning more relevant and impactful.

Our findings reveal that DT significantly enhances students’ critical and creative thinking, enabling
the meaningful application of philosophical concepts to complex societal issues. Three key themes
emerged: empathy-driven engagement, which deepened students’ connection to philosophical con-
cepts; practical application, which made abstract theories tangible; and interdisciplinary collaboration,
which enriched perspective-taking and solution development.
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While this study focused on a single institution with a limited sample size, these methodological
choices were intentional and aligned with qualitative research priorities. The purposive sampling en-
sured diverse perspectives and employed rigorous validation strategies, including triangulation with
quantitative data, member checking, and peer debriefing. Thematic consistency across participants
suggests data saturation, strengthening our conclusions despite the limited sample.

Combining case study and narrative inquiry, the hybrid research approach provided rich insights into
how DT transforms philosophy education. The study highlights critical implementation factors: fac-
ulty training requirements, technological infrastructure needs, and the value of phased adaptation
(Balakrishnan, 2022; Panke, 2019).

By integrating philosophical rigor with DT’s practical tools, this research positions philosophy educa-
tion as a catalyst for developing future-oriented problem-solvers. It emphasizes the importance of
contextual sensitivity and iterative refinement in pedagogical innovation. Future research could ex-
plore multi-institutional comparisons or longitudinal assessments of student outcomes. Ultimately,
this work demonstrates how humanities education can actively address societal challenges while pre-
paring students for an interconnected, rapidly evolving world.

RECOMMENDATIONS

Based on the findings of this study, the following recommendations are proposed to further enhance
the integration and effectiveness of DT in educational settings. A phased approach to mainstreaming
DT in pedagogical strategies is recommended to ensure sustainable implementation.

First, institutions should develop comprehensive faculty training programs to equip educators with
the necessary skills for effective DT facilitation. Given the central role of empathy in DT, as empha-
sized by participants, structured empathy training sessions should be incorporated into the curricu-
lum to deepen students’ ability to apply human-centered approaches in problem-solving. This could
lead to more meaningful and impactful innovations.

Second, fostering partnerships with industries and local communities can bridge the gap between the-
ory and practice. Collaborations with external stakeholders can provide students with real-world de-
sign challenges and mentorship opportunities, enriching their learning experience while enabling tan-
gible contributions to societal issues. Such partnerships reinforce the practical relevance of academic
training,

Third, investment in technology infrastructure is critical to support DT processes, particularly in fa-
cilitating remote collaboration and prototyping. Institutions should consider establishing dedicated
DT labs or innovation hubs equipped with tools, resources, and mentorship opportunities. These
spaces can nurture creativity and collaborative problem-solving, which is essential for DT-driven
learning.

Fourth, a continuous assessment framework should be implemented to evaluate the long-term im-
pact of DT on student outcomes. Regular feedback mechanisms — such as student surveys, curricu-
lum reviews, and alignment with industry trends — can help refine teaching methods and ensure the
DT approach remains dynamic and relevant.

Finally, supporting faculty and student research on DT across disciplines can strengthen its theoreti-
cal and practical foundations. Incentivizing the publication of findings will contribute to broader aca-
demic discourse, offering evidence-based insights that benefit educational institutions worldwide.

By adopting these strategies, educators and policymakers can maximize DT’s potential to transform
learning, fostering innovation, empathy, and real-world problem-solving skills in students. This re-
search suggests that integrating DT into philosophy courses represents a significant opportunity for
pedagogical innovation while maintaining the rigor and depth traditional to philosophical inquiry.
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The implications extend beyond immediate classroom practice, suggesting a broader impact on how
we approach philosophical education in higher education settings.

REFERENCES

Affounch, S., Salha, S., & Khlaif, Z. N. (2020). Designing quality e-learning environments for emergency re-
mote teaching in Coronavirus crisis. Interdisciplinary Journal of Virtual 1earning in Medical Sciences, 11(2), 135—
137. https://doi.org/10.30476/ijvims.2020.86120.1033

Albay, E. M., & Eisma, D. V. (2021). Performance task assessment supported by the design thinking process:
Results from a true experimental research. Social Sciences & Humanities Open, 3(1), 100116.
https://doi.org/10.1016/}.ssah0.2021.100116

Altman, M., Huang, T. T. K., & Breland, ]. Y. (2018). Design thinking in health cate. Preventing Chronic Disease,
75, 180128. https://doi.org/10.5888/pcd15.180128

Angheloiu, C., Sheldrick, L., Tennant, M., & Chaudhuti, G. (2020). Future tense: Harnessing design futures
methods to facilitate young people’s exploration of transformative change for sustainability. World Futures
Review, 12(1), 104-122. https://doi.org/10.1177/1946756719844050

Aris, N. Md., Ibrahim, N. H., & Halim, N. D. A. (2025). Design and development research (DDR) approach in
designing design thinking chemistry module to empower students’ innovation competencies. Journal of Ad-
vanced Research in Applied Sciences and Engineering Technology, 44(1), 55—68.
https://doi.org/10.37934/araset.44.1.5568

Assen, H., Benhadda, L., Losekoot, E., & van Diggelen, M. (2023). Design thinking in hospitality education:
Lessons learned and future opporttunities. Journal of Hospitality, Leisure, Sport & Tourism Education, 32,
100439. https://doi.org/10.1016/j.jhlste.2023.100439

Baker, F. W, III, & Moukhliss, S. (2020). Concretising design thinking: A content analysis of systematic and
extended literature reviews on design thinking and human-centred design. Review of Education, 8(1), 305—
333. https://doi.org/10.1002/rev3.3186

Balakrishnan, B. (2022). Exploring the impact of design thinking tool among design undergraduates: A study
on creative skills and motivation to think creatively. Infernational Journal of Technology and Design Education,
32(3), 1799-1812. https://doi.org/10.1007/s10798-021-09652-y

Baricevi¢, M., & Lui¢, L. (2023). From active learning to innovative thinking: The influence of learning the de-
sign thinking process among students. Education Sciences, 13(5), 455.
https://doi.org/10.3390/educsci1 3050455

Blay, B. E., & Espartinez, A. S. (2024). Improving digital learning in higher education: Students’ perspectives
on design thinking using q-methodology (2). Journal of Technology Education, 35(2), 23—52.
https://doi.org/10.21061 /jte.v35i2.2.3

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 77—
101. https://doi.org/10.1191/1478088706qp0630a

Brown, T. (2008). Design thinking. Harvard Business Review. https:/ /hbr.org/2008/06/design-thinking

Buchanan, R. (1992). Wicked problems in design thinking. Design Issues, 8(2), 5-21.
https://doi.org/10.2307/1511637

Callahan, K. C. (2019). Design thinking in curricula. The international encyclopedia of art and design education (pp. 1—
6). John Wiley. https://doi.org/10.1002/9781118978061.ead069

Clandinin, D. J. (20006). Narrative inquiry: A methodology for studying lived experience. Research Studies in Music
Education, 27(1), 44-54. https://doi.org/10.1177/1321103X060270010301

Dorst, K. (2011). The core of ‘design thinking” and its application. Design Studies, 32(6), 521-532.
https://doi.org/10.1016/j.destud.2011.07.006

Dorst, K. (2019). Design beyond design. She Ji: The Journal of Design, Economics, and Innovation, 5(2), 117-127.
https://doi.org/10.1016/].sheji.2019.05.001

22


https://doi.org/10.30476/ijvlms.2020.86120.1033
https://doi.org/10.1016/j.ssaho.2021.100116
https://doi.org/10.5888/pcd15.180128
https://doi.org/10.1177/1946756719844050
https://doi.org/10.37934/araset.44.1.5568
https://doi.org/10.1016/j.jhlste.2023.100439
https://doi.org/10.1002/rev3.3186
https://doi.org/10.1007/s10798-021-09652-y
https://doi.org/10.3390/educsci13050455
https://doi.org/10.21061/jte.v35i2.a.3
https://doi.org/10.1191/1478088706qp063oa
https://hbr.org/2008/06/design-thinking
https://doi.org/10.2307/1511637
https://doi.org/10.1002/9781118978061.ead069
https://doi.org/10.1177/1321103X060270010301
https://doi.org/10.1016/j.destud.2011.07.006
https://doi.org/10.1016/j.sheji.2019.05.001

Espartinez

Dunne, D., & Martin, R. (2006). Design thinking and how it will change management education: An interview
and discussion. Academy of Management 1earning & Education, 5(4), 512—-523.
https://doi.org/10.5465/amle.2006.23473212

Egonsson, D., Josefsson, J., Petersson, B., & Rennow-Rasmussen, T. (2018). Exploring practical philosophy: From
action to valnes. Routledge.

Feagin, J. R., Orum, A. M., & Sjoberg, G. (Eds.). (2016). A case for the case study. The University of North Caro-
lina Press.

Fry, T. (1999). A new design philosophy: An introduction to defuturing. UNSW Press.

Geissdoerfer, M., Bocken, N. M. P., & Hultink, E. J. (2016). Design thinking to enhance the sustainable busi-
ness modelling process — A workshop based on a value mapping process. Journal of Cleaner Production, 135,
1218-1232. https://doi.org/10.1016/j.jclepro.2016.07.020

Giacomin, J. (2014). What is human centred design? The Design Journal, 17(4), 606—623.
https://doi.org/10.2752/175630614X14056185480186

Gleason, B., & Jaramillo Cherrez, N. (2021). Design thinking approach to global collaboration and empowered
learning: Virtual exchange as innovation in a teacher education course. TechTrends, 65, 348—358.
https://doi.org/10.1007/5s11528-020-00573-6

He, W, Yan, J., Wang, C., Liao, L., & Hu, X. (2023). Exploring the impact of the design thinking model on
fifth graders’ creative self-efficacy, situational interest, and individual interest in STEM education. Thinking
Skills and Creativity, 50, 101424, https://doi.org/10.1016/}.tsc.2023.101424

Kimbell, I.. (2011). Rethinking design thinking: Part I. Design and Culture, 3(3), 285-3006.
https://doi.org/10.2752/175470811X13071166525216

Kolko, J. (2018). The divisiveness of design thinking. Interactions, 25(3), 28-34.
https://doi.org/10.1145/3194313

Kroes, P., Vermaas, P. E., Light, A., & Moore, S. A. (2008). Design in engineering and architecture: Towards
an integrated philosophical understanding. Philosophy and design: From engineering to architecture (pp. 1-17).
Springer. https://doi.org/10.1007/978-1-4020-6591-0 1

Liedtka, J. (2015). Perspective: Linking design thinking with innovation outcomes through cognitive bias reduc-
tion. Journal of Product Innovation Management, 32(6), 925-938. https://doi.org/10.1111/jpim.12163

Lynch, M., Kamovich, U., Longva, K. K., & Steinert, M. (2021). Combining technology and entrepreneurial
education through design thinking: Students’ reflections on the learning process. Technological Forecasting and
Social Change, 164, 119689. https://doi.org/10.1016/j.techfore.2019.06.015

Manzini, E. (2016). Design culture and dialogic design. Design Issues, 32(1), 52-59.
https://doi.org/10.1162/DESI a 00364

Matthews, J., & Wrigley, C. (2017). Design and design thinking in business and management higher education.
Journal of Learning Design, 10(1), 41-54. https://doi.org/10.5204/{ld.v9i3.294

Norman, D. A., & Verganti, R. (2014). Incremental and radical innovation: Design research vs. technology and
meaning change. Design Issues, 30(1), 78-96. https://doi.org/10.1162/DESI a 00250

Panke, S. (2019). Design thinking in education: Perspectives, opportunities and challenges. Open Education S tud-
ies, 1(1), 281-3006. https://doi.org/10.1515/edu-2019-0022

Patel, N. S., Puah, S., & Kok, X.-F. K. (2024). Shaping future-ready graduates with mindset shifts: Studying the
impact of integrating critical and design thinking in design innovation education. Frontiers in Education, 9,
1358431. https://doi.org/10.3389 /feduc.2024.1358431

Revano, T. F., & Garcia, M. B. (2020). Manufacturing design thinkers in higher education institutions: The use
of design thinking curriculum in the education landscape. Proceedings of the IEEE 12th International Conference
on Humanoid, Nanotechnology, Information Technology, Communication and Control, Environment, and Management,
Manila, Philippines, 1-5. https://doi.org/10.1109/HNICEM51456.2020.9400034

23


https://doi.org/10.5465/amle.2006.23473212
https://doi.org/10.1016/j.jclepro.2016.07.020
https://doi.org/10.2752/175630614X14056185480186
https://doi.org/10.1007/s11528-020-00573-6
https://doi.org/10.1016/j.tsc.2023.101424
https://doi.org/10.2752/175470811X13071166525216
https://doi.org/10.1145/3194313
https://doi.org/10.1007/978-1-4020-6591-0_1
https://doi.org/10.1111/jpim.12163
https://doi.org/10.1016/j.techfore.2019.06.015
https://doi.org/10.1162/DESI_a_00364
https://doi.org/10.5204/jld.v9i3.294
https://doi.org/10.1162/DESI_a_00250
https://doi.org/10.1515/edu-2019-0022
https://doi.org/10.3389/feduc.2024.1358431
https://doi.org/10.1109/HNICEM51456.2020.9400034

Exploring Student Perspectives

Roberts, J. P, Fisher, T. R., Trowbridge, M. J., & Bent, C. (2016). A design thinking framework for healthcare
management and innovation. Healthcare, 4(1), 11-14. https://doi.org/10.1016/}.hjdsi.2015.12.002

Saidi, T., van der Westhuizen, D., Conrad, N., Mutsvangwa, T., & Douglas, T. S. (2020). Learning by solving as
a pedagogical approach to inclusive health innovation. Development Southern Africa, 37(3), 418-431.
https://doi.org/10.1080/0376835X.2019.1640662

Schon, D. A. (1992). Designing as reflective conversation with the materials of a design situation. Research in
Engineering Design, 3(3), 131-147. https://doi.org/10.1007/BF01580516

Simon, H. A. (1969). The sciences of the artificial. MIT Press.

Sung, E., & Kelley, T. R. (2019). Identifying design process patterns: A sequential analysis study of design
thinking. International Journal of Technology and Design Education, 29(2), 283-302.
https://doi.org/10.1007/s10798-018-9448-1

Vial, S. (2015). Philosophy applied to design: A design research teaching method. Design Studies, 37, 59—66.
https://doi.org/10.1016/j.destud.2014.12.006

Vinsel, L., & Russell, A. L. (2020). The innovation delusion: How our obsession with the new has disrupted the
work that matters most. Crown.

Wati, 1., & Yuniawatika. (2020). Digital game-based learning as a solution to fun learning challenges during the
Covid-19 pandemic. Proceedings of the 15t International Conference on Information and Education (pp. 202-210). At-
lantis Press. https://doi.org/10.2991/assehr.k.201214.237

Yeung, W.-L., & Ng, O.-L. (2024). Using empathy maps to support design-thinking enhanced transdisciplinary
STEM innovation in K-12 setting. International Journal of Technology and Design Education, 34(4), 1325-1350.
https://doi.org/10.1007/s10798-023-09861-7

Yin, R. K. (2009). Case study research: Design and methods. Sage.

Yu, Q., Yu, K, & Lin, R. (2024). A meta-analysis of the effects of design thinking on student learning. Humani-
ties and Social Sciences Communications, 11, Article 742. https://doi.org/10.1057 /s41599-024-03237-5

AUTHOR

Dr. Espartinez is an Assistant Instructional Professor in Philosophy at
Providence College in Rhode Island, USA, and an adjunct at De La Salle
— College of Saint Benilde — Manila, Philippines. With a background in
Philosophy, including a PhD from the University of Santo Tomas, Dr
Espartinez is a recognized authority in the field of Philosophy. Her
expertise extends to areas such as ethics, philosophy of the human
person, gender, and pedagogy. She has authored philosophy textbooks,
published articles, and delivered notable papers. Her academic
contr1but1ons carned her prestigious awards, including the Fulbright in Residence and Visiting
Professorship.

24


https://doi.org/10.1016/j.hjdsi.2015.12.002
https://doi.org/10.1080/0376835X.2019.1640662
https://doi.org/10.1007/BF01580516
https://doi.org/10.1007/s10798-018-9448-1
https://doi.org/10.1016/j.destud.2014.12.006
https://doi.org/10.2991/assehr.k.201214.237
https://doi.org/10.1007/s10798-023-09861-7
https://doi.org/10.1057/s41599-024-03237-5

	Exploring Student Perspectives on Studying Philosophy Through Design Thinking:   A Narrative Case Study
	Abstract
	Introduction
	 To examine how DT enhances students’ capacity to apply philosophical thinking to real-world challenges, addressing the gap in the literature on DT’s practical application in philosophy education.
	 To identify the challenges and opportunities of integrating DT into philosophy education.
	 To assess how DT transforms students’ learning experiences and prepares them for future-oriented problem-solving, offering insights into diverse educational contexts.
	Literature Review
	Theoretical Foundation of Design Thinking
	Cross-Disciplinary Applications and Impact

	This widespread adoption reflects DT’s evolution from a specialized design methodology to a comprehensive framework for innovation and problem-solving. As Fry (1999) argues in Defuturing: A New Design Philosophy, contemporary designers must transcend ...
	Critical Discourse and Evolving Perspectives on Design Thinking
	Design Thinking in Educational Contexts
	Design Thinking in Higher Education
	Design Thinking in Philosophy Education

	 Abstract Concepts. DT grounds philosophical abstractions in tangible problems through empathy and human-centered approaches, making theories accessible when exploring ethical dilemmas.
	 Practical Relevance: Philosophy often struggles to demonstrate real-world value. DT’s iterative process enables students to apply philosophical frameworks to concrete challenges like ethical corporate decision-making.
	 Text-Heavy Approach: Traditional philosophy relies on reading and analysis. DT introduces structured brainstorming and prototyping, shifting from passive to active learning.
	 Engaging Diverse Learners: DT’s collaborative nature creates inclusive environments where diverse perspectives enrich philosophical discourse.
	 Ethical Problem-Solving: DT moves students beyond theoretical discussions to develop actionable solutions for complex ethical issues.
	Current State of Literature and Research Gap

	Research Questions
	Methodology
	Research Design
	Case Study Framework
	Narrative Inquiry
	Participants
	Data Gathering Techniques
	Data Analysis

	Results
	Case Study: Why Design Thinking in Philosophy
	Empathize
	Define
	Ideate
	Prototype
	Iterate

	Outcomes and Innovations
	Narrative Inquiry: Students’ Individual Stories and Experiences
	Implementation Challenges


	Discussion
	Fostering Genuine Engagement
	Enhancing Creative and Critical Thinking
	Promoting Collaborative Learning
	Addressing Implementation Challenges and Opportunities
	Online learning adaptation
	Bridging theory and practice
	Time management concerns
	Overcoming initial skepticism


	Implications for Higher Education
	Broader Implications for Humanities Education
	Literature
	History
	Sociology

	Challenges and Opportunities Across Disciplines
	Institutional Support and Faculty Training
	Far-Reaching Implications for Higher Education

	Conclusion
	Recommendations
	References
	Author

